Script Notes to Immersion Language Office for BILC (DLIFLC)
This presentation was to have been given by Betty Lou Lever and Detlev Kesten from the US Defense Language Institute Foreign Language Center. However, because Betty Lou and Detlev were unable to attend the Seminar, the PowerPoint presentation was shown by Steve Henly from the Swedish National Defence College, accompanied by this script.
SLIDE 1

Title slide

SLIDE 2 – Immersion Language Office
Our Immersion Language Office has two functions: overseas (OCONUS) immersions and isolation (local) immersions, which we call FTX (field training exercises). The latter are available to all students and are especially important where we cannot send students to a country where the language is spoken. Only a small percentage of our basic course students are able to go on the overseas immersions, and they are competitively selected. The overseas immersion in the intermediate and advanced courses, on the other hand, are an integral part of the program (except for those languages where the countries are considered unsafe and we have no embassies, e.g., Farsi/Iran) and all students are expected to participate.
SLIDE 3 – OCONUS Immersion Overview
Sites become inactive when embassies assess the risk as too great to send a group of students.
SLIDE 4 – Immersion Language Office Responsibilities
These are the lists of duties that the Immersion Language Office (ILO) carries out. This is a small office with only 6-8 employees.

(Steve Henly note – I do not know what DTS is; I assume DLPT is some form of test)

SLIDE 5 – A Typical OCONUS Program
The group leader’s responsibility is to report back through the military chain on any daily issues. For basic course students, this includes academic and experiential issues. For intermediate & advanced (I/A) students, this does not include academic issues because a teacher accompanies these students.

There are three semesters/terms in the basic course, so attendance is about 2/3 the way through the course. Students should be somewhere around a 1+ at that stage. With I/A students, preference is to send them mid-course, which would be during the second semester/term to give the instructors time to build upon the rapid gains made abroad. In a growing number of cases (currently about 20% of all I/A programs), students are graduating at levels 3+ and 4 from both intermediate and advanced courses.
(Steve Henly note – I have guessed that MLI is Military Language Instructor)

SLIDE 6 – OCONUS Curriculum – Basic Course
Basic course students get a fairly typical language learning experience in a foreign language institute in the country where immersion is held. Sometimes, these institutes are part of universities; in other cases, they are private schools. 
Home stays are used in countries where they are possible and they are always the preferred option, but in some countries for security reasons or because it is not a custom where home stays are accepted, students stay in dorms or apartments.

SLIDE 7 – OCONUS Curriculum for Intermediate/Advanced Courses
The I/A immersion program is unique to most study abroad programs. Students, regardless of language proficiency (never less than a Level 2, which is the prerequisite for enrolment into the intermediate course), attend universities as if they were native students. They receive the same lectures and the language is not adapted. They are generally enrolled in the humanities, arts, or international affairs faculties, although we are considering an MBA program in Spain this coming year (no decision on that yet). The daily reading assignments are heavy, typically 10-20 pages of sophisticated, authentic material meant for an erudite native reader. The DLIFLC accompanying professor works with students at the end of each day to make sure they understand the content, learn the critical vocabulary, develop effective strategies for efficient extensive reading, and devise and rehearse appropriate questions. (Our promise to the universities, who often provide us with professors who do not speak English and have never worked with Americans, is that there will not be any awkwardness or difficulties and that our students will be linguistically and culturally prepared to handle their classrooms. For this reason, the DLIFLC professor also listens in on the lessons—to mentor students as needed.) 

On two occasions we tried to separate students and place them into university courses in which they were interested, making some of them the only non-local student in the class. This has not worked out well because, surprisingly our students could hold their own in the language, but not on an intellectual level (many of our students are high school graduates without much college education). Because the immersion duration is short, they would end up in a course after it had already started—difficult even for a native speaker. Therefore, we use the practice of asking professors to give our students, who are an integral group for the lecture and not integrated with native speakers, the same lecture that they gave to their own students the day or week before, and this has worked very well.
Homework, in addition to reading, consists of a short writing assignment, analyzing and critiquing the readings and lectures. This develops writing skills and recycles the grammar and vocabulary. These assignments are corrected by the accompanying teacher, and students are required to rewrite them until they are accurate and thoughtful. These assignments are transmitted electronically, where possible, to the team back in the USA.

Students are teamed with local students their age for excursions and field trips, as well as for leisure time. The local students are paid to serve as peer language and culture mentors. They are not allowed to speak English, and in general students who do not know English are preferred.

Upon return, students are expected to make a serious presentation about their immersion experience in the target language to classmates, teachers, and outsiders who speak the language.
SLIDE 8 – OCUNUS FY12 and FY13 (Planned)

Countries, events and numbers of students.

SLIDE 9 – Effect of Immersion – Increased Language Proficiency
(While writing skills are not tested formally or summatively, at the I/A level we do test them formatively and so can note progress.)
(Steve Henly Note: I did not use the above text for Slide 9 and just used the information on the slide)

SLIDE 10 – Self-Assessment Results

SLIDE 11 – Projected Funding FY11-FY15
(Steve Henly Note: RMD = Resource Management Decision)

SLIDE 12 – Future Plans
These are plans/goals for the coming fiscal year. Budget cuts and manpower limitations may not permit their realization.

SLIDE 13 – Field Training Exercises
Field training exercises are hands-on use of the foreign language in full-day or multi-day immersion experiences conducted at our immersion facility, about ten miles (16 km) from the basic course classrooms. These experiences are instructed by teachers and include some of the activities shown here.
SLIDE 14 – FTX Overview – Isolated Immersion at DLI Facility

SLIDE 15 – FTX Summary

Year, number of events, number of students.

SLIDE 16 – FTX ILO Responsibilities
(ISOQ = Immersion Student Opinion Questionnaire)

SLIDE 17 – FTX Activities
(FLO?)

The FTX exercises are generally content-based, real-life, highly involved scenarios (not dissimilar to the “bridges” introduced by Earl Stevick into the US State Department’s diplomatic training in the 1980s and then picked up by DLIFLC and universities throughout the US and in other countries). These scenarios often take several hours if not a full day to play out and require using all four skills and translation/interpretation.

SLIDE 18 – Activities with Military Content

SLIDE 19 – Student Feedback – ISOQs

I assume same scale as previously (i.e. up to 4).

SLIDE 20 – Student Feedback – Comments

SLIDE 21 – Student Feedback – Comments

SLIDE 22 – Title Slide

